




Ac#vity	
  from	
  ACTFL	
  Language	
  Educator	
  	
  

1.  Students	
  receive	
  a	
  web	
  link	
  to	
  the	
  Munich	
  Oktoberfest	
  that	
  
embeds	
  several	
  live	
  webcams	
  and	
  a	
  worksheet	
  for	
  finding	
  
informa#on	
  about	
  products	
  and	
  prac#ces:	
  what	
  the	
  hours	
  are,	
  
how	
  many	
  tents	
  there	
  are,	
  and	
  what	
  kinds	
  of	
  souvenirs	
  are	
  
available.	
  	
  

2.  Students	
  watch	
  one	
  of	
  the	
  webcams	
  and	
  note	
  down	
  what	
  they	
  
see.	
  	
  

3.  Students	
  then	
  write	
  an	
  essay,	
  addressing	
  the	
  following	
  points:	
  
–  Describe	
  what	
  you	
  saw	
  on	
  the	
  webcam.	
  
–  Compare	
  what	
  you	
  saw	
  with	
  what	
  you	
  expected	
  to	
  see.	
  
–  Explain	
  what	
  you	
  realized	
  about	
  the	
  Oktoberfest	
  event	
  and	
  the	
  

role	
  it	
  plays	
  in	
  Munich,	
  Germany,	
  and	
  the	
  world.	
  
Page	
  and	
  Benander,	
  “Helping	
  Students	
  Change	
  Their	
  View	
  of	
  the	
  World:	
  Moving	
  from	
  

	
  products	
  and	
  prac#ces	
  to	
  perspec#ves.”	
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  Educator,	
  Vol.	
  9,	
  	
  January	
  2014,	
  p.	
  31	
  





Presenta#on	
  Objec#ves	
  

•  Present	
  an	
  approach	
  for	
  developing	
  cultural	
  
competence	
  borrowed	
  from	
  the	
  field	
  of	
  Ethnography	
  

•  U#lize	
  this	
  approach	
  to	
  reframe	
  the	
  learning	
  
outcomes	
  for	
  the	
  example	
  ac#vity	
  

•  Provide	
  a	
  quick	
  look	
  into	
  the	
  beyond	
  for	
  further	
  
implica#ons	
  



Principles	
  of	
  ahypothe#cal	
  research	
  from	
  Ethnography	
  	
  

The	
  essence	
  of	
  the	
  ethnographic	
  approach	
  is	
  the	
  idea	
  of	
  radical	
  empiricism:	
  
engaging	
  with	
  the	
  par#cular	
  as	
  your	
  interlocutors	
  explain	
  it,	
  which	
  allows	
  you	
  to	
  
be	
  surprised	
  by	
  findings	
  you	
  could	
  not	
  have	
  an#cipated.	
  The	
  goal	
  is	
  understanding	
  
how	
  key	
  words	
  and	
  concepts	
  are	
  defined	
  by	
  cultural	
  par#cipants	
  and	
  then	
  
comparing	
  this	
  to	
  your	
  own	
  categories	
  and	
  perspec#ves.	
  	
  

To	
  carry	
  out	
  interpreta#ve	
  research,	
  the	
  ethnographer	
  strives	
  to	
  adopt	
  a	
  stance	
  of	
  
inten8onal	
  innocence,	
  which	
  involves	
  suspending	
  your	
  own	
  interpreta#ons,	
  
meanings	
  and	
  assessments.	
  	
  

•  Begin	
  by	
  iden#fying	
  your	
  framing	
  no#ons	
  about	
  the	
  cultural	
  event.	
  

•  Prepare	
  to	
  carry	
  out	
  a	
  depth	
  interview	
  to	
  document	
  cultural	
  par#cipants’	
  
na#ve	
  categories/local	
  meanings,	
  assessments	
  and	
  interpreta#ons.	
  

•  Compare	
  your	
  data	
  to	
  arrive	
  at	
  a	
  3rd	
  dimension	
  of	
  understanding,	
  
interpreta#ons	
  that	
  come	
  to	
  light	
  from	
  the	
  interplay	
  between	
  insider/outsider	
  
perspec#ves.	
  

Notes	
  from	
  lecture	
  by	
  Johanna	
  Schoss,	
  Cornell,	
  2007	
  	
  



Ac#vity	
  from	
  ACTFL	
  Language	
  Educator	
  	
  

1.  Students	
  receive	
  a	
  web	
  link	
  for	
  the	
  Munich	
  Oktoberfest	
  that	
  
embeds	
  several	
  live	
  webcams	
  and	
  a	
  worksheet	
  for	
  finding	
  
informa#on	
  about	
  products	
  and	
  prac#ces:	
  what	
  the	
  hours	
  
are,	
  how	
  many	
  tents	
  there	
  are,	
  and	
  what	
  kinds	
  of	
  souvenirs	
  
are	
  available.	
  	
  

2.  Students	
  watch	
  a	
  webcam	
  and	
  describe	
  what	
  they	
  see.	
  	
  
3.  Students	
  write	
  an	
  essay:	
  
–  Describe	
  what	
  you	
  saw	
  on	
  the	
  webcam.	
  
–  Compare	
  what	
  you	
  saw	
  with	
  what	
  you	
  expected	
  to	
  see.	
  
–  Explain	
  what	
  you	
  realized	
  about	
  the	
  Oktoberfest	
  event	
  and	
  
the	
  role	
  it	
  plays	
  in	
  Munich,	
  Germany,	
  and	
  the	
  world.	
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Reframed	
  Ac#vity:	
  
Task	
  1	
  –	
  Developing	
  ques#ons	
  for	
  a	
  depth	
  interview	
  	
  

•  Students	
  work	
  in	
  small	
  groups	
  to	
  note	
  down	
  their	
  assump#ons	
  and	
  
expecta#ons	
  about	
  the	
  cultural	
  event.	
  (framing)	
  

•  Groups	
  watch	
  a	
  webcam	
  and	
  note	
  observa#ons.	
  Acerwards	
  they	
  iden#fy	
  
tension	
  points	
  in	
  their	
  observa#ons:	
  	
  products/prac#ces	
  that	
  were	
  
different	
  from	
  expecta#ons	
  and	
  products/prac#ces	
  that	
  might	
  be	
  different	
  
from	
  their	
  expecta#ons.	
  

•  Groups	
  iden#fy	
  who/what	
  types	
  of	
  people	
  they	
  would	
  interview	
  (raising	
  
ques#ons	
  about	
  possible	
  differences	
  of	
  perspec8ve	
  within	
  the	
  na#onal	
  
culture:	
  genera#onal,	
  socio-­‐economic,	
  gendered…).	
  	
  

•  Groups	
  write	
  a	
  list	
  of	
  ques8ons	
  they	
  would	
  ask	
  their	
  cultural	
  par#cipants	
  
in	
  order	
  to	
  get	
  at	
  na8ve	
  categories/perspec8ves.	
  

•  Class	
  compares	
  and	
  compiles	
  a	
  master	
  list	
  of	
  ques#ons.	
  	
  



Reframed	
  Ac#vity:	
  
Task	
  2–	
  Gathering	
  data	
  to	
  arrive	
  at	
  perspec#ves	
  	
  

1.  Groups	
  carry	
  out	
  one	
  of	
  the	
  following	
  ac#vi#es:	
  

–  Interviewing	
  cultural	
  par#cipants	
  in	
  the	
  community	
  or	
  via	
  Skype	
  (using	
  
the	
  depth	
  interview	
  ques#ons	
  from	
  Task	
  1)	
  

–  Reading	
  an	
  L2	
  news	
  ar#cle	
  or	
  sociological	
  study	
  about	
  the	
  
phenomenon	
  

–  Reading	
  an	
  L2	
  passage	
  from	
  a	
  literary	
  text	
  or	
  watching	
  a	
  scene	
  from	
  a	
  
film	
  that	
  addresses	
  the	
  phenomenon	
  	
  

3.  Groups	
  note	
  tenta#ve	
  responses	
  to	
  the	
  master	
  list	
  of	
  ques#ons,	
  
providing	
  evidence	
  from	
  their	
  na#ve	
  sources	
  for	
  their	
  responses.	
  

4.  Groups	
  report	
  findings	
  and	
  the	
  class	
  compiles	
  a	
  set	
  of	
  interpreta#ons	
  
about	
  cultural	
  perspec#ves	
  plus	
  any	
  further	
  ques#ons	
  that	
  might	
  seem	
  
useful.	
  (reframing)	
  



Social	
  reading	
  via	
  eComma:	
  
Evalua#ng	
  the	
  meaning	
  of	
  foreign	
  words	
  	
  

“We	
  are	
  limited,	
  here,	
  by	
  our	
  ability	
  to	
  work	
  with	
  a	
  word	
  in	
  
French	
  while	
  not	
  knowing	
  exactly	
  what	
  it	
  translates	
  to	
  in	
  French.	
  
Does	
  interminable	
  [have]	
  the	
  exact	
  same	
  [meaning]	
  in	
  French	
  as	
  
it	
  does	
  in	
  English?	
  If	
  so	
  then	
  ‘Un	
  baiser	
  interminable’	
  carries	
  a	
  
nega#ve	
  connota#on:	
  a	
  kiss	
  that’s	
  unbearably,	
  almost	
  annoyingly	
  
long	
  and	
  dragged	
  out.	
  But,	
  in	
  French,	
  interminable	
  may	
  also	
  
translate	
  to	
  other,	
  less	
  loaded	
  words,	
  such	
  as	
  perhaps	
  “endless.”	
  
Then,	
  connota#on	
  changes:	
  perhaps	
  the	
  author	
  isn’t	
  put	
  off	
  by	
  
the	
  extravagance	
  of	
  the	
  kiss	
  but,	
  rather,	
  admires	
  it?”	
  

Student	
  comment	
  from	
  case	
  study	
  –	
  	
  Luks,	
  “Using	
  L1	
  in	
  L2	
  Reading”:	
  	
  
hlps://ecomma.coerll.utexas.edu/l1/	
  	
  



Ques#oning	
  a	
  text	
  

The	
  Na#onal	
  Reading	
  Panel	
  concluded	
  that	
  teaching	
  students	
  to	
  
generate	
  ques#ons	
  is	
  the	
  most	
  effec#ve	
  single-­‐strategy	
  approach	
  for	
  
enhancing	
  and	
  monitoring	
  comprehension.	
  

Genera#ng	
  ques#ons:	
  
1.  S#mulates	
  ac#ve	
  par#cipa#on	
  in	
  the	
  reading	
  process.	
  
2.  Ac#vates	
  background	
  knowledge.	
  
3.  Helps	
  students	
  monitor	
  comprehension.	
  
4.  Helps	
  the	
  reader	
  discover	
  and	
  process	
  mul#ple	
  conceptual	
  levels	
  

of	
  a	
  text.	
  

Urlaub,	
  “Ques#oning	
  the	
  Text:	
  Advancing	
  Literary	
  Reading	
  in	
  the	
  	
  
Second	
  Language	
  Through	
  Web-­‐Based	
  Strategy	
  Training,”	
  

Foreign	
  Language	
  Annals,	
  Vol.	
  46,	
  2013,	
  p.	
  510	
  	
  




