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Project In a Nutshell 

“Read, Learn and Play: Online Interactive Arabic Reading Materials”
provides original reading texts in the form of shareable eBooks along 
with virtual practice activities.



Theoretical Background 

and Connection to Project



There is a large amount of research that stresses the importance 
of teaching reading in the second language classroom and the 
significance of teaching reading for foreign language learning

as it provides context, leads to building vocabulary, developing 
comprehension skills and building general language competence. 

(Mikulecky, 2008, Thornbury, 2006, Waring, 2000, 2003, Krashen,2004, Dickinson, Griffith, 

Golinkoff, & Hirsh-Pasek, 2012).

The Importance of Reading



Providing Comprehensible Input (CI) is an essential aspect to take into 
consideration when designing instructional reading materials. 

According to Krashen (1982, 
1983) Comprehensible input is 
language input (reading or 
listening) that can be understood 
by the learners even though they 
do not understand every single 
word and structures in that 
language. 

Comprehensible Input



Comprehensible Input and RLP



Van Patten (1996, 2002) states that learners must first have enough 
language to process (reading or listening). But having this input is 
not enough, they must also perform some act (reacting, responding, 
replying, etc.) using this language in order for them to be able to 
process it thoroughly.

TPRS for instance does more than provide learners with CI. 
It also designs activities for the learners to complete using this input. 

Comprehensible Input + 

A Communication Framework



Comprehensible Input and RLP: 

Worksheets



Comprehensible Input and RLP: 

Worksheets



Language Level

Embedded within the pedagogical strategy of providing learners with 
Comprehensible Input for the purpose of learning, embedded with that 
idea is the concept of distinct language levels. 

According to the Proficiency Guidelines of the American Council on 
the Teaching of Foreign Languages (ACTFL) (2012) there are five 
levels of language proficiency

Each is characterized by certain functions, topics, text type, degree of 
control, vocabulary type and level of accuracy 
(ACTFL proficiency guidelines, 2012).



Language Level and RLP



Language Level and RLP



Using technology in teaching language is and aspect that has been 
constantly gaining significance for the past thirty years, and its benefits 
have been well documented with regard to all four language skills 
(reading, writing, speaking and listening)

Benefits:
• Practicality and ease of use
• Availability and variety
• Preferred by learners who are technology natives
• Increases student centeredness and reduces teacher centeredness
• Reduces affective filter

Electronic and Virtual Materials



Electronic/Virtual Materials and RLP



Electronic/Virtual Materials and RLP



The Special Case of Arabic

Arabic is one of the less commonly taught languages in the United 
States (National Council of the Less Commonly Taught Languages). 

According to the US Department of State, Arabic language is one of the 
languages that are “Super Hard” for natives of English to learn due to 
the fact that they need to spend more time in order to reach a certain 
level (US Department od States)

The demand on learning Arabic in the United States has been increasing 
for the past twenty years for various reasons  
(Al-Batal,2006, Wahba, Taha, & England, 2014).



Materials Creation 

Process



Read, Learn, Play 
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Work Process: 

Creating Drafts 

(e-Books &

e-Exercises)

Feedback from 
Reviewers 

Adjust 
Accordingly 

Teacher 
Testers

Feedback from 
Testers

Adjust 
Accordingly 



• Classes they used the materials in.

• Ways they used the materials.

• Activities They suggest.

• Requests they make.

• Observations they make.

• Aspects they loved. 

Testers Input



How it works.



https://campuspress.yale.edu/readlearnplayarabic/

Questions!
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